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Pupil premium strategy statement – St Olaves 
Grammar School 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name St Olaves Grammar 
School 

Number of pupils in school  633 

Proportion (%) of pupil premium eligible pupils 5.53% 

Academic year/years that our current pupil premium 
strategy plan covers  

2021-2023 

Date this statement was published 31.12.21 

Date on which it will be reviewed 31.12.23 

Statement authorised by Rochelle Maxwell 

Pupil premium lead Zoe Ward 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £24752 

Recovery premium funding allocation this academic year £6000 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£8000 

Total budget for this academic year 

 

£38752 
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Part A: Pupil premium strategy plan 

Statement of intent 

At St Olave’s our intention is that all pupils, irrespective of their background or the 

challenges they face, make good progress and reach their full potential. 

The focus of our Pupil Premium Strategy is to support disadvantaged pupils to achieve 

their goals. As high attainers academically, we wish to help them continue to progress 

and succeed, supporting them academically as well as aiding their SEMH needs. 

High quality teaching is at the heart of our approach, with a focus on areas in which our 

disadvantaged pupils require the most support. This is proven to have the greatest 

impact on closing the attainment gap and at the same time benefit our non-

disadvantaged students. Implicit in the intended outcomes below, is the intention that 

non-disadvantaged pupils’ attainment will be sustained and improved alongside 

progress for their disadvantaged peers. 

Our approach will be responsive to common challenges and the individual needs of our 

students, rooted in robust diagnostic assessment, not assumptions about the impact of 

disadvantage. The approaches we have adopted compliment each other to help our 

pupils excel. To ensure they are effective we will: 

• act early to intervene at the point need is identified 

• adopt a whole school approach in which all staff are aware of who our 

disadvantaged pupils are and their responsibilities in helping them to achieve 

• engage with parents, pupils and staff providing a collaborative support network  

• to work with pupils and create personalised plans to support their educational 

and SEMH needs  

 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Our assessments and reports have shown our disadvantaged student's 
attainment in specific subjects is lower than their current challenge 
grades. 
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2 Our assessments (including our wellbeing survey), observations and 
communication with pupils, staff and families have identified an increase 
in SEMH issues for many pupils. This is partly driven by concern of lost 
learning, exams/prospects, and the lack of enrichment opportunities due 
to the pandemic. These challenges particularly affect disadvantaged 
pupils, including their attainment. 

 

We have seen a rise in vulnerable students, with teacher and HOY 

referrals for support markedly increased. 

3 Our attendance data indicates that due to the pandemic there has been 
an increase in absences for all students, including our disadvantaged 
pupils. Our assessments and observations indicate that absenteeism is 
negatively impacting disadvantaged pupils' progress. 

4 Our assessments, reports and observations show that some students 

are presenting challenging social and emotional behaviours, with a lack 

of metacognitive and self-regulation strategies. 

5 Liaising with staff, students and parents have made us aware how the 
lack of IT equipment and accessories affects how our PP students' 
complete tasks efficiently, timely and to the best of their ability. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved attainment among 
disadvantaged pupils across the 
curriculum, to specifically include the 
subjects they have been identified as 
being under target 

For disadvantaged students to gain 
knowledge and confidence in their 
subjects, with a significant drop in 
subjects graded as U in their interim and 
end of year reports  

To achieve and sustain improved 
wellbeing for all pupils, including those 
who are disadvantaged 

 

Sustained high levels of wellbeing 
demonstrated by: 

• Qualitative data from student 
voice, student and parent surveys 
and staff observations 

• A significant increase in 
participation in enrichment 
activities, particularly among 
disadvantaged pupils 

To achieve and sustain improved 
attendance for all pupils, particularly our 
disadvantaged students 

Sustained high attendance  

• The overall absence rate for all 
pupils being no more than X%, 
and the attendance gap between 
disadvantaged pupils and their 
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non-disadvantaged peers being 
no more than 2% 

Improved metacognitive and self-
regulatory skills among disadvantaged 
pupils 

 

Too see an improvement in 
disadvantaged pupils' behaviours, with 
an improvement in effort grades shown 
in their interim and end or year reports A 
reduction in negative behaviour points 
and an increase in positive behaviour 
points and achievements 

To have a stock of resources available to 
loan or when possible, provide 
disadvantaged pupils when required. 

To enhance disadvantaged pupils 
learning and enable them to access 
equipment and resources that they may 
not have at home. To allow them to work 
more effectively alongside their non- 
disadvantaged peers. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £4,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Ongoing enhancement of 
our maths teaching and 
curriculum planning in line 
with DfE KS3 and EEF 
guidance.  

 

We will continue to fund 
teacher release time to 
embed key elements of the 
guidance in school, and to 
access maths Hub 
resources and CPD offers 
(including Teaching for 
Mastery training for Head 
of Faculty and KS3 
Subject lead) 

The DfE non-statutory KS3 guidance has been 
produced in conjunction with the National Centre for 
Excellence in the Teaching of Mathematics, drawing 
on evidence-based approaches. 

 

Teaching mathematics at key stage 3 - GOV.UK 
(www.gov.uk) 

 

To teach maths well, teachers need to assess pupils’ 
prior knowledge and understanding effectively, employ 
manipulatives and representations, teach problem 
solving strategies, and help pupils to develop more 
complex mental models: 

 

Improving Mathematics in Key Stages 2 and 3 | 
EEF (educationendowmentfoundation.org.uk) 

1,3 

CPD for all senior and 
middle leaders on using 
Lesson Observation 
Feedback to drive 
improvements in Teaching 
and Learning. 

The best available evidence indicates that great 
teaching is the most important lever schools have to 
improve outcomes for their pupils: 

 

High-quality teaching | EEF 
(educationendowmentfoundation.org.uk) 

 

Effective schools appreciate that non-judgemental 
observations can form part of high-quality professional 
development: 

 

Getting Started with Peer Observation 
(cambridge-community.org.uk) 

1,3 

Another cohort of St 
Olave’s staff have 
completed the Outstanding 
Teacher Programme which 
focuses on developing key 
pedagogic skills for the 
benefit of all pupils. 

The best available evidence indicates that great 
teaching is the most important lever schools have to 
improve outcomes for their pupils: 

 

High-quality teaching | EEF 
(educationendowmentfoundation.org.uk) 

1,3 

https://www.gov.uk/government/publications/teaching-mathematics-at-key-stage-3
https://www.gov.uk/government/publications/teaching-mathematics-at-key-stage-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
https://www.cambridge-community.org.uk/professional-development/gswpo/index.html
https://www.cambridge-community.org.uk/professional-development/gswpo/index.html
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 5000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Engaging with the 
National Tutoring 
Programme to 
provide a blend of 
tuition, mentoring 
and school-led 
tutoring for pupils 
whose education 
has been most 
impacted by the 
pandemic.  

Tuition targeted at specific needs and knowledge gaps 
can be an effective method to support pupils or those 
falling behind, both one-to-one: 

 

https://educationendowmentfoundation.org.uk/education
-evidence/teaching-learning-toolkit/one-to-one-tuition 

 

And in small groups: 

https://educationendowmentfoundation.org.uk/education
-evidence/teaching-learning-toolkit/small-group-
tuition#:~:text=Technical%20Appendix-
,What%20is%20it%3F,separate%20classroom%20or%2
0working%20area. 

 

1,2 

 

Subject booster 
sessions and 
homework club 
available to all 
Year 11 pupils.  

Mentoring and 
peer tutoring 
available to all 
pupils who are 
identified as 
needing support. 

Seneca learning 
site premium 
access for all 
disadvantaged 
pupils. 

There is evidence to suggest that these activities can 
target subject specific needs and are effective ways to 
support those falling behind. 

 

https://educationendowmentfoundation.org.uk/education
-evidence/teaching-learning-toolkit/extending-school-
time 

 

https://educationendowmentfoundation.org.uk/education
-evidence/teaching-learning-toolkit/mentoring 

 
https://educationendowmentfoundation.org.uk/education
-evidence/teaching-learning-toolkit/peer-tutoring 

 

 

 

 

1, 2, 5 

 

 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition#:~:text=Technical%20Appendix-,What%20is%20it%3F,separate%20classroom%20or%20working%20area
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition#:~:text=Technical%20Appendix-,What%20is%20it%3F,separate%20classroom%20or%20working%20area
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition#:~:text=Technical%20Appendix-,What%20is%20it%3F,separate%20classroom%20or%20working%20area
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition#:~:text=Technical%20Appendix-,What%20is%20it%3F,separate%20classroom%20or%20working%20area
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition#:~:text=Technical%20Appendix-,What%20is%20it%3F,separate%20classroom%20or%20working%20area
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £29752 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

School counsellor 
and Bromley Y 
services (to 
include one to 
one and small 
groups supporting 
pupils SEMH). 

Wellbeing journal, 
wellbeing room, 
wellbeing week, 
drop down day, 
Chaplain and 
pastoral team  

 

 

 

Assessments, reports and observations have shown 
that counselling can facilitate student achievement, 
improve student behaviour and attendance, and help 
students develop socially. 

 

https://bromley-y.org/ 

 

https://educationendowmentfoundation.org.uk/educatio
n-evidence/teaching-learning-toolkit/social-and-
emotional-learning 

 

 

 

2, 3, 4 

Embedding the 
principles of good 
practice set out in 
our attendance 
policy and DfEs 
Improving School 
Attendance 

The DfE guidance has been informed by engagement 
with schools and have significantly reduced absence 
levels. 

 

https://www.gov.uk/government/publications/school-
attendance/framework-for-securing-full-attendance-
actions-for-schools-and-local-authorities 

3 

Behaviour 
interventions – 
meetings 
mentoring and 
reports for 
individual students 
with PP 
Champion, HOY, 
FT and Head of 
Pastoral and 
parental 
engagement. 

Early interventions from key staff can help identify any 
issues affecting pupils' behaviour and provide 
necessary support – to include meta cognitive 
strategies so they can identify their own needs and 
skills 

Behaviour interventions | EEF 
(educationendowmentfoundation.org.uk) 

4 

https://bromley-y.org/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions#:~:text=Technical%20Appendix-,What%20is%20it%3F,and%20general%20anti%2Dsocial%20activities
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions#:~:text=Technical%20Appendix-,What%20is%20it%3F,and%20general%20anti%2Dsocial%20activities
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To provide an 
array of engaging 
extra-curricular 
activities, helping 
to support pupils 
SEMH whilst also 
supporting them 
academically. 
Including day 
trips,  

trips abroad, 
speak up speak 
out, LAMDA, 
DofE, music 
lessons, external 
speakers, sports 
activities, 
Arkwright 
scholarship and 
lunchtime 
societies 

Extracurricular activities provide students with strategies 

to support their SEMH as well as providing them with 

new learning experiences and are an important part of 

education and life skills  

https://educationendowmentfoundation.org.uk/educatio

n-evidence/teaching-learning-toolkit/arts-participation 

 

 

1,2,4 

Provision and 
loan of 
equipment, to 
include 
Chromebooks, 
USB sticks, 
calculators, 
stationery, Ipads, 
revision guides, 
uniform and 
sports equipment 

Based on evidence over the past 5 years access to 

everyday resources and increasingly IT resources, can 

be an issue for our disadvantaged pupils. Making 

provisions for this helps us not only support them but 

allow them to feel fully equipped alongside their non-

disadvantaged peers. 

5 

SEN provisions – 
including, 
SENDCO, 
pastural support, 
social groups, 
parental 
engagement 

Evidence shows the importance of SEN provision for all 

pupils, the promotion of life skills and liaising with staff 

and parents regarding students' needs. 

https://educationendowmentfoundation.org.uk/educatio

n-evidence/teaching-learning-toolkit/parental-

engagement 

 

https://educationendowmentfoundation.org.uk/educatio

n-evidence/teaching-learning-toolkit/social-and-

emotional-learning 

 

1, 2, 4 

 

Total budgeted cost: £38752 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
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10 

Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Due to COVID-19, performance measures have not been published for 2020 to 2021, 

and 2020 to 2021 results will not be used to hold schools to account. Given this, please 

point to any other pupil evaluations undertaken during the 2020 to 2021 academic year, 

for example, standardised teacher administered tests or diagnostic assessments such 

as rubrics or scales. 

5.37% of year 7-11 pupils at St. Olave’s are in this cohort for the academic year 

2021/22. The progress, attendance and effort of each individual pupil is closely 

monitored through the Pastoral Support Worker, Head of Year and Form Tutor. It is for 

schools to decide how the Pupil Premium is spent since we are best placed to assess 

what additional provision should be made for the individual pupils within our 

responsibility. 

All pupils within this cohort are currently making expected levels of progress and are 

progressing well towards achieving their challenge grades. 

The GCSE Results for the year 2020/21 saw our students achieve a 95.6% average at 

grades 9-7 with an overall average grade of 8. In comparison our Pupil Premium 

students achieved a 96.7% average at grades 9-7, with an overall average grade of 8 

and our FSM students also achieving an average grade of 8. 

In the academic year 2020-2021 we were able to provide and loan a substantial 

amount of IT resources and equipment to aid our pupils in lockdown. With the use of 

government schemes and PP funding we were able to provide equipment, including 

Chromebooks, laptops, dongles, boosters and headphones. Parents and pupils were 

able to access support and equipment efficiently and provided us with positive 

feedback. 

As a school we were able to provide pastoral support throughout the year, including in 

school and Teams meetings with HOY, FT, PP Champion, School Counsellor, Pastoral 

Support Worker and Head of Pastoral. Staff completed training in engaging with pupils 

with SEMH needs, parents, pupils and staff found this had a measurable impact on 

identifying and supporting pupils and their wellbeing. This all enabled us to monitor our 

pupils academic progress and wellbeing and provide them with the necessary support 

when and if required. 
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

Students and parent talk Bromley Y 

Revision skills Life skills Company 

Teen tips Wellbeing hub 

Wellbeing talk Alicia Drummond 

Morrisby careers and guidance Morrisby 

Arkwright Scholarship Arkwright engineering 

 
 


